Law schools in Australia and the United Kingdom are increasingly adopting clinical legal education (CLE) as an important part of their curriculum. Models of CLE are emerging in those jurisdictions which draw on local experience and the strong tradition of CLE and community lawyering in the United States. The purpose of this article is to examine the pedagogy that underlies CLE and to consider how it can be applied to newly emerging models of CLE. In particular, it will evaluate a community project legal clinic in which students work on social justice projects in partnership with a range of community organisations, not limited to legal centres, with a view to determining whether pedagogical goals are being met in the way that 
. 22 Karen Clubb, 'Masters of Our Destiny -The Integration of Law Clinic into Post Graduate Masters Provision. ' (2013) 19 Int'l J. Clinical Legal Educ. 395. 23 Ibid, 398. 24 Clubb, above n 20, 398. 25 Ibid, 397. 26 R Downs, 'Experiential Learning: In a Practical Legal Training Course ' (1989) 7(2) Journal of 142 Like Australia, the UK has experimented with different approaches of delivering CLE. Recent research, for instance, has looked at the use of CLE in the UK at the postgraduate level. 27 It is thought at the masters level, perhaps due to their own life experiences, students can engage in a wider appreciation of the socio-economic factors which underpin the client's concerns. 28 Postgraduate students are expected to offer creative and original responses to issues and of both procedural and substantive justice that face those disadvantaged in the community.
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CLE in the United States -trends in community lawyering
In contrast to the UK and Australia, the development of CLE in the United States (US) has enjoyed a rich history. Early clinical programs emerged in the first half of the twentieth century and although pedagogical outcomes were not the original goal, the benefits of face-to-face client contact were still recognised. 30 The 1960s saw a 'blossoming' of legal clinics in the US aiming to provide greater social justice outcomes for communities. 31 As Brodie remarks, this was largely in response to increased "demands for social relevance" 32 likely influenced by the US civil rights movement of the time. 27 Clubb, above n 20. Community lawyers in the US have been involved in a wide variety of projects including litigation, mediation, transactional work, law reform and legal education, all of which aim to benefit the community.
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Their response to issues of injustice is predominately at a local level rather than broader national or regional responses.
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Interdisciplinary collaboration is also at the core of the approach with participants often partnering with professionals from other disciplines including social work, urban planning and business administration. 38 Ultimately, however, what really sets US community lawyering apart from more traditional CLE models is the emphasis on longer term community change. Torkaz writes of community lawyering "transcending individualized claims" in order to 33 Ibid, 334. 34 Karen Tokarz, Nancy Cook, Susan Brooks and Brenda Bratton Blom 'Conversations on Community Lawyering: The Newest (Oldest) Wave in Clinical Legal Education ' (2008) achieve real "structural change" in the community.
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The method involves working with rather than for the community to deliver lasting change. It is this deeper level of collaboration and promotion of self-determination in society that can yield real and sustained benefits for communities not to mention life changing experiences for students involved. In this way, community lawyering models have made a unique contribution to CLE in the US.
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The emphasis on the interdisciplinary context of social problems has led US lawyers (and students) to deeply appreciate and even take on roles that fall outside of conventional legal work -such as community organizers, anthropologists, or social workers.
PART III: THE BENEFITS OF COMMUNITY LAWYERING CLINICS
Community lawyering clinics can improve law teaching and learning, raise social justice awareness of law students and enhance the role of law and lawyers in society by helping law students to develop their social justice consciousness and take on the challenges of addressing social issues in systematic ways. In addition to the benefits for student learning, community lawyering clinics also provide significant benefits in addressing social justice issues by allowing students, academics and communities to work together to address social problems. Golden argues that complex social problems can more readily be solved by lawyers working collaboratively with community and with other disciplines.
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The inclusion of interdisciplinary work is a crucial innovation as it "deepens the ability of lawyers and law students to speak languages outside their comfort zones and enhances their ability to identify and cultivate additional resources and partners."
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As noted above, the community lawyering model which emerged from the US is uniquely suited to students engaging in interdisciplinary work. Its focus on broader problem solving (rather than strict legal analysis and application) encourages a holistic approach to community empowerment spanning non-legal disciplines like social work, mental health, information technology, design and business administration. Ibid, 595. now in its third year, is a good example of service learning in this context. Significant mining and coal seam gas extraction in Queensland, if left substantially unaddressed by governments and civil society, could result in severe long-term community (and environmental) impacts. Ultimately, it is the 'flexibility' of service learning which allows it to respond to emerging issues -whatever the scale. 58 An element of service-learning that is essential to student learning outcomes is reflective practice. Through reflection, the legal clinic pedagogy of personal and professional service is retained and becomes the focus of student learning. The reflective process allows students to identify their values and beliefs, confront prejudices and bias, question their assumptions, consider alternative perspectives, and ask 'why'. learning by "calling attention to the public dimensions and responsibilities of professional practice."
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A final point to note is that, in service-learning, it is not necessary that the community partner is a legal organisation or that students work under the supervision of a legal practitioner. This increases the range of projects and community organisations that students can work with which in turn enables more and street law projects. The projects were developed through a series of community forums involving members of community organisations, academics working across various disciplines and students. 65 Participants in the forums workshopped "wicked problems" that had been identified by the community organisations for which there was no ready solution and which they believed students could be of assistance in addressing. The forum organisers had posited that students undertaking such projects could attain valuable learning outcomes through a service-learning approach. Given this approach was relatively novel in the institution and that there is limited literature examining service-learning in legal education in Australia, the authors chose to undertake a thorough evaluation of the impact of the servicelearning on student learning. This case study is the result of that evaluation.
As in other clinical and internship/externship programs, community projects promote understanding and awareness of social justice issues and the notion, as broader social problem or issue than they might be exposed to in clinics or internships. This can include client work, but does not have to be client-based.
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They are also required to be more creative in identifying solutions to address the community issue, and have more control of the project outcome than in traditional clinical programs. This community project model at QUT goes beyond the traditional field model where students are always supervised by a legal practitioner. Instead students may be supervised by non-practitioner academics working collaboratively with the community organisation. The size and composition of the student groups working with each community partner varies and is dependent on the capacity of the organisation, the nature of the project and the degree of student interest. Some groups consist entirely of law students and others involve students from a mix of disciplines, including students from social work, creative industries, information technology, science and psychology. The mix of student disciplines helps to develop a broader range of project ideas and influences project processes and outcomes.
Particular skills from different disciplines enable students to incorporate a wider range of ideas into their project. Working in interdisciplinary teams also strengthens students' understanding of social issues. Working with community organisations in teams to address real problems which are complex and have multiple layers helps 67 Ibid, 593. students to understand that legal issues never occur in a vacuum and cannot be isolated from other social issues.
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The opportunity to participate in community-based research is an important aspect of the Legal Clinic subject. Students, academics, and community members work collaboratively on research that is useful to the community partners. 69 The community projects which have been undertaken in the subject include research for a handbook on mining law for the Queensland Environmental Defender's Office, Queensland (EDO Qld), research for the Refugee and Immigration Legal Service (RAILS) in relation to the impact of a High Court decision on refugees and family reunion applications, a community health project with the Legal Services unit at the Royal Brisbane and Women's Hospital on the use of Advanced Health Directives, a website and DVD on tenancy issues for Kyabra Community Association which assists people at risk of homelessness, and preparation of a report on privatisation of prisons for the Catholic Prisons Ministry. 70 Backman, above n 66, 954.
extend to active engagement in public debate about society, renewed focus in legal education on legal ethics, engagement in dialogue about law firms' position as corporate citizens and commitment to access to justice and equality under the law.
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QUT students are encouraged to engage with these concepts through listening to guest speakers (including academic specialists and members of the legal profession), participation in workshop activities and completion of readings and reflective writing tasks.
An important component of the assessment in the legal clinic subject is reflective assessment. As has been reported elsewhere, 72 the authors' experience has been that students find the process of reflecting challenging, and reflective assessment is resisted by some students. Accordingly, care is taken to ensure students are taught The use of focus groups emerged from the study of sociology in the 1920s.
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Since that time, they have been used predominately for market research purposes to serve the needs of business (particularly the retail sector).
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More recently, however, they have been found to be a useful tool in gathering opinions on a range of political issues. 81 One of the biggest advantages of focus groups is that they permit researchers to "observe a large amount of interaction on a specific topic in a short time. to play a role in influencing data outcomes, a role often overlooked in purely written methodologies.
In addition to the above (more general) benefits, a focus group methodology was deemed appropriate because it would produce the best type of data for the research question being: whether pedagogical goals are being met in the way that the course is being delivered. Course designers are constantly searching for creative ways of addressing needs of their students through the structure and delivery of the course.
Focus groups provide an opportunity to explore several possible ideas during the session itself and 'test the waters' with the idea against the other students in the group. Lastly, the methodology was deemed appropriate due to the small group size of the clinics themselves (4-6 students) such that students felt comfortable collaborating and sharing ideas in that environment. Similarly, focus groups also align with 'reflective practice' and 'participatory action research' techniques which are familiar to the students as part of the required assessment in the course and elsewhere at QUT.
Participants were recruited for the study via a notice on the subject's learning managing system website included three participants. Prior to commencing the group discussion, participants were provided with an information sheet detailing the purpose of the research, the voluntary nature of their involvement, and the measures put in place to ensure their anonymity/confidentiality. All students signed a written consent form indicating their approval to participate and were provided with a $25.00 gift card to thank them for their time.
Focus groups were conducted using a semi-structured discussion guide. The facilitator used prompts and member checking (e.g., what do you mean by that, can you explain further, do others agree?) during discussions to clarify understanding of participant responses and to gain a deeper understanding of the point at hand. Both discussion sessions were audiotaped and were transcribed verbatim by a professional transcription company. Once transcribed, the audiotapes will be destroyed.
A thematic data analysis was completed by a sole researcher. The analysis process was achieved through a number of steps and with the aid of the program Nvivo (QRS). Data were initially coded according to the overarching research questions (e.g., why did students choose to enrol in the subject, what did they like best about the subject). A second round of coding was then undertaken based on the emerging themes within each of these initial categories. For example, two strong themes were identified within the realms of why students chose to undertake the subject, these being to build their resume and to explore work options. Where sub-themes within these key themes emerged, they were also identified. Prominent themes were identified based on both the number of students raising the point as well as the depth of discussion around the particular concept or issue.
Results of the Research
The purpose of the research was to ascertain whether student learning in community projects adopting service-learning pedagogy are similar to learning outcomes resulting from other CLE experiences, particularly community lawyering clinics. The analysis of the focus groups suggested student learning outcomes were contained within three overarching themes: legal skills including technical skills and broader skills around the lawyer/client relationship; transferable generic skills; and raised awareness of pro bono work and helping individuals to access legal services. In addition, a strong theme also emerged in relation to the transformational impact of the subject in relation to career direction and the development of professional identity.
Did students develop legal skills as a result of undertaking community projects?
While literature in relation to CLE often reports the development of practical legal skills as a significant outcome of a clinical experience, this has not been the focus of the literature in relation to community lawyering clinics. As might be expected, the focus groups revealed that the extent of the development of legal skills during the projects varied significantly between projects. Some projects such as the Refugee and Immigration Legal Service (RAILS) project involved students using particular legal skills such as legal research and writing and file analysis; however others involved little direct legal skill development. While students expressed that they did not always learn or extend their legal knowledge or skills directly during their placement, they identified that they developed broader skills around the lawyer/client relationship including effective client communication. 
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The research reveals that while the development of practical legal skills might not be as significant in community projects as in live client and other more traditional legal clinics, students do develop transferable skills that will make them more effective lawyers.
Was student learning affected by the autonomy of the projects?
Students had varying reactions to the level of autonomy provided to them in the projects. In most projects, community partners presented students with a social issue or problem to respond to. Generally, partners did not have a set project or approach they required students to follow; it was for the group of students to work together to develop a plan to respond to the issue. It was not expected that the group would "solve" the problem in a single semester. Rather it was hoped that students would make a contribution towards understanding of the problem and progress towards a solution. In some instances projects carry over from groups of students in one While the autonomy was an important aspect of the overall design of the projects leading to transformational experiences for many students, a clear learning early on for subject coordinators was that students need clear support during the project scoping phase and it may take time for the value of the learning experience in the project to be clear to them.
There was substantial support within the sample for undertaking pro bono work as legal professionals. While some students simply identified that the subject reinforced their existing, positive beliefs about completing pro bono work, others articulated that their level of awareness about pro bono work was enhanced as a result of their involvement in the subject.
While discussion around pro bono work was somewhat more explicit and dominant during the discussions than that pertaining to social justice, there was some evidence that participation in the subject expanded student's knowledge of the challenges some people may face in society, their understanding of social justice, and the important role of social justice within the legal profession. Again, a significant proportion of students agreed that they would endeavour to perform social justice oriented work in the future. 
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While it is not possible to draw definitive conclusions in relation to social justice awareness-raising, the research suggests that undertaking community projects does contribute to increasing such awareness. However it should be noted there may be a bias in students selecting the subject having a prior interest in social justice issues and the causal connection is not clear. It is also not clear whether students' initial positive reaction to social justice issues and commitment to future community service will result in changed behaviour in their future professional lives.
Did students have any personally transformational experiences?
In addition to learning outcomes in relation to lawyering and generic skills and the development of a pro bono and social justice orientation, over half of the sample identified that their involvement in the subject had resulted in a substantial 'transformation' for them, personally. In addition to helping students to identify a preferred area of law they wish to pursue in the future, for other individuals the subject played an important role in reassuring them that they would be able to find a 'home' or 'fit' within the legal profession. The reported developing sense of professional identity is also consistent with the literature in relation to community lawyering clinics. However, this research suggests the development of professional identity goes beyond what has been previously reported, which tends to focus on inculcating values of pro bono service and social justice. Given students the subject of this research often reported being pre-disposed towards a social justice orientation, the impact of undertaking community projects on students who were becoming disillusioned with the law towards the end of their degrees in finding a fit within the profession is arguably more profound.
Conclusion
The case study provides evidence that law students who undertake service-learning while engaging in community projects develop a range of transferable skills that will enable them to be more effective lawyers. In particular, client skills in relation to communication and cross cultural competency can be developed. Accordingly, the overall design of any service-learning experience for law students should include a focus on client skills (interviewing, dispute resolution and cultural and emotional intelligence). Further, subject design should assist students to see the connection between the project, the development of these skills and their future careers. If these skills are not taught during the experience, students may miss the unique opportunity to reflect deeply on issues such as their ability to deal with diversity and to develop empathy while exercising an appropriate degree of professional detachment.
In addition to an emphasis on client lawyering skills, the overall subject design needs to address the high levels of support required during the initial scoping phase of the project. This is particularly so where there is a high degree of autonomy in the development of the project, as students may undergo a period of disorientation which in itself is a valuable learning experience.
In addition to the development of effective client skills, students undertaking service-learning reported significant personal transformation leading to the development of a positive legal professional identity. This transformation related both to their understanding of social justice and values of community and pro bono service and, arguably more importantly, to their own commitment and sense of belonging to the legal profession. This paper argues that given the current emphasis in legal education on the development of professional service-learning should be considered as an ideal means of achieving this goal.
While further research is needed, the initial evaluation of the community projects in the Legal Clinic unit suggests that community project legal clinics have a similar positive impact on student learning in relation to the development of technical skills, broader skills around the lawyer/client relationship and raising awareness of pro bono work and helping individuals to access legal services as has been reported in other community lawyering clinics. Further, they can have a transformational impact on career direction and the development of students' professional identity. It is suggested that a longitudinal study of the impact of community lawyering clinics on values, and future action in relation to the provision of pro bono and community service, would further contribute to an understanding of the extent to which a pro bono and social justice ethos can be inculcated in students.
